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Prologue
DAVID MARSH, Ph. D.

Several years ago I was asked by a member of the European Commission, why, out of 
all the other educational approaches actively supported through European funding, 

that CLIL has been so successful. I replied that it’s because CLIL was neither invented 
nor owned, but was something which had developed naturally and particularly 
suitable for the times. I described CLIL as a form of free and open source Linux 
operating system, which had been invented by by the Helsinki-based Linus Torvalds 
around the same time we launched CLIL from Finland.  CLIL, like Linux, marked a major 
breakaway from the powerful English language industry, and the conservatism that 
was maintaining the status quo.  In addition, as with Linux, it empowered people to 
take greater control, to further develop important skills and competences, and to 
deepen the joy and flow of learning.  

One of the main reasons why CLIL is so strong is because one of its fundamental 
principles is the quality of education. The elements are the following:  holistic 
education, competence-based learning, learner autonomy, fostering creativity 
and critical thinking, changing curriculum on how to learn (not what to learn) and 
recognizing the relevance and impact technology has on the lives of our students.

Another fundamental principle of CLIL is that we need to examine our own expectations 
of our students and remember that all students matter and all students deserve the 
same opportunities to bring out the very best part of themselves so that they will be 
able to take an active part in helping our societies. 

There’s no single model of CLIL. There’s no prototype which is being exported from 
one country to another. What we’re seeing around the world is a range of different 
models, a range of different approaches, depending on the age of the children and 
depending on the situation where the schools are. The schools that have implemented 
it do share one thing and that is the interweaving of content and language in a dual-
focused way in quality learning environments.  

The ‘tell me why’ generations of years gone by have been replaced by a ‘show me how’ 
generation. These are young people who need to feel an immediacy of purpose when 
they learn; young people who resist learning now for use later. ‘Learn as you use and 
use as you learn’, is very much a mantra of the new generations, and CLIL is particularly 
suitable for tapping into this modern learning mindset.

CLIL has often been a grassroots movement, energized by innovative educators, 
parents and students, or otherwise by equally innovative administrators and decision-
makers, and has developed in different ways according to the needs and interests 
of those involved. There is great potential in now collecting different types of CLIL 
practice in order to both strengthen existing practice, and open doors for others to see 
what can be achieved, even when operating with limited resources. This is one of the 
strengths of this type of publication which seeks to articulate and share insight and 
good practice on this fast-moving and exciting educational phenomenon.



10 101 Scaffolding Techniques for Language Teaching and Learning

When we talk about teaching with the CLIL approach, we’re not just talking about 
how to teach through another language, but how to teach in general. This reflection 
enables us to take a look at our work as teachers and how we’re doing what we’re 
doing. 

Neuroscience has given us clues as to why CLIL is so energising and popular in school 
today. Neurosciences has been a controversial subject in the past few years because 
of statements made that have turned out not to have any basis in fact. However, 
educational neurosciences have made it clear that bilingual educational settings have 
very powerful repercussions in the lives of our students. The research has focused on 
what happens to the brain when students use more than one language. I stress the 
word ’use’ more than one language because that’s very different than ‘knowing’ more 
than one language. 

Recently, teachers have been asked why it has been so difficult to develop creativity 
in their classrooms. They say that it is because it is very difficult to develop a high level 
of creativity in isolation. A language teacher says, ‘I have the knowledge, I have the 
language skills, I have wonderful, motivated students, but I don’t have enough time’. A 
math teacher says, ‘My curriculum is so heavy that I don’t have enough time to develop 
these clever ideas that I know would help my students’. One key factor in making the 
CLIL approach successful is to have support and work in teams. The language and 
content teachers need to work together to develop lessons that support each other. 
You can consider the ideas in this book as part of your team. They help you teach your 
subject and promote creativity, critical thinking - the fundamental principles of CLIL. 

Language teaching is evolving and CLIL helps to enhance these practices. There is no 
doubt that more work is involved in planning lessons that include both content and 
language. However, teachers that I met years ago in teacher-training sessions have 
told me that even though planning CLIL lessons is more work, they feel energised. 
They have an overall satisfaction level which they were lacking before.  

I’ve seen teachers burn out because of the effort they put into planning so it’s 
important to start slowly, to take small steps, bite-size pieces and ideally to work in 
a team – with language and other content teachers. Part of this support is to have 
access to materials that will help you promote the principles of CLIL without such an 
investment in time when planning lessons. Consider Giving a Helping Hand a support 
tool that will make this planning easier. It presents engaging ideas that are deceptively 
simple that support the CLIL approach. You will see that you can adapt and apply them 
to their classrooms quickly.  I have worked with Donna over the past couple of years 
and have seen firsthand how engaged students and teachers are when they learn 
through the activities she presents. 

In the end, there are opportunities that enrich our lives and it seems to me that 
doing something as extraordinary as taking the challenge to teach through another 
language and help change the lives of your students, is incomparable. 

DaviD Marsh, Ph. D.
Jyvaskyla, Finland 

2016
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Introduction 

You’re climbing a precipice - the facade of a cliff. Everything has been fine up until 
now. You’ve climbed rock faces with very similar terrain. Suddenly you reach a 

deep and wide gap in the surface. You realise this is much more difficult than you have 
ever experienced before. Your breathing gets a little shallower, your mind freezes just 
a little bit, your senses go a little wild and you’re not sure what to do. All the confidence 
that usually pushes you along without thinking is now gone. You don’t know how to 
cross the gap. You crunch down and sink a little bit into yourself...Then you hear a 
sound from above. You look up and see a hand reaching down. You hear a voice saying 
‘Take my hand. I’ll help you across. I’ll show you what to do.’ Relief floods across your 
body. You straighten up. You take the hand reached out to you. And with that little bit 
of help, you make it over the gap, and continue your climb.

…That’s scaffolding.

Scaffolding helps students to reach beyond where they could go on their own. It is a 
powerful tool for learning. The helping hand of scaffolding can be offered to students 
by teachers, by other more experienced students, or through learning materials. 
Scaffolding aims to help students to achieve intended learning outcomes. The helping 
hand is offered in cases where students are unlikely to complete the task without this 
extra aid. When the goal is for students to build competences, not just undertake 
specific tasks, scaffolding is offered quickly as required and withdrawn slowly when 
no longer needed. The idea is to help students lower their anxiety level and be more 
open and engaged in learning so that they can continue moving forward.

The overall aim of this book is to offer you strategies and activities that can be used in 
any subject, adapted to any level, and used with any classroom language. The target 
population is for teachers of primary, secondary, adult education and professional 
development. It is a book with a CLIL perspective (Content and Language Integrated 
Learning) so each technique has a double focus: teaching content through a classroom 
language, and within that scope, both teaching and learning. The 101+ activities in 
this book are geared toward bridging home and classroom languages. The materials 
included in this edition are in English with templates (in the digital annex), in Word 
format, so as to make it easier for you to adapt them as needed.

I have had the pleasure and honour of working with students and educators in many 
countries around the world and have seen how the techniques presented in this book 
transform teaching and learning. Teachers, who before did not know how to get their 
students involved in their own education, were amazed at the instant transformation of 
the energy. The byproduct - self-confidence on the part of their students - is what they 
most comment on. From the perspective of the students – those who had been stuck in a 
cycle of self-recrimination for the difficulties they experienced in acquiring new skills and 
understanding the lessons, showed visible relief and enjoyment in being able to interact 
with materials in ways that helped them assimilate new knowledge almost seamlessly. 

Here are two examples of techniques that give a helping hand to students and 
teachers. You’ll find 99 more techniques in this book!
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* * *

example: 11. into the looking glass

You are a primary teacher, planning a natural science lesson, and the 
next unit in your class book is on economic sectors. Along with acquiring 
an understanding of sectors, your students will need to name different 
professions, explain what their responsibilities are, and how each contributes 
to the community at large. You’ll see below how this can be done in a fast, 
easy to prepare, cross-curricular card game.

Step by step
1. Choose 10-15 professions and put two identical 

images of each in textboxes.
2. Underneath each image, write an even number 

of questions and answers - the questions are 
answered under the text box with the mirror 
image, and vice versa (contents and sophistication 
of vocabulary is adapted according to the level 
you teach).

3. Repeat this model in the other textboxes for the rest 
of the professions represented in the next unit.

4. Make enough copies for every two students in 
the class, cut the sets up individually and give 
one to each pair of students. The card game is 
played in the following manner:
a) Without mixing the cards, students put the 

pile of professions, face down in the middle 
of the table. 

b) They work together turning over one card 
at a time, trying to answer the questions 
presented, and making questions from the 
answers given. 

c) They then turn over the next card (the mirror 
image of the first) and repeat the process, 
now with more information, correcting any 
mistakes they might have made with the first 
card. 

d) When they have finished interacting with all 
the cards, they split up, partner with other 
students, and repeat the game. Now they will 
be able to participate with more confidence.

After this activity, students open their classroom 
books and quickly realize that they are familiar with 
most of the material and vocabulary presented.

Example: 

• He is an expert in mining methods and types of coal. 
• What types of environments does he work in?
•  Miners spend a lot of time lying or sitting in 

uncomfortable positions, and the work is stressful 
on the body.

• What are some of the dangers of mining?
•  This activity is mostly found in underdeveloped and 

developing countries.
• He works in the secondary sector.

• What are his areas of expertise?
• He works in areas that are damp and dark.
• Why is being a miner sometimes very uncomfortable?
•  Mining can be dangerous if the walls and ceilings 

of the mineshafts are not properly secured, if there 
is not proper ventilation, or if the equipment is not 
controlled correctly.

•  Where are most working mines located on a global 
scale?

• In which economic sector does he work? 

* * *
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You just gave a helping hand!

Some of the cognitive benefits of this scaffolding activity: 

• Collaboration and cooperation: This activity is designed so that students learn to 
work together towards a common goal, helping each other in the process.

• Four linguistic skills: The activity combines reading, aural comprehension, speaking 
and writing. When any activity includes these four skills, learning deepens. Moreover, 
meaningful repetition of material helps raise the possibilities of an increase of 
retention of information - both the content and the language; the combination of 
images and words also helps deepen this process.

• Critical thinking:  Dividing new information into two text blocks means that the 
students have to think critically in order to answer and formulate questions. 

• Cross-curricular and multicultural material: Mixing cross-curricular information 
helps students to use different intelligences, thereby making the learning experience 
more challenging and so more meaningful.  

• Safe environment: Working in pairs helps create a safe environment so that 
less-confident students can work more effectively. It is difficult to assimilate 
new information if a student does not feel safe and protected from emotional 
embarrassment or ridicule; the safety ropes imbedded in this activity help students 
to feel supported (ergo more relaxed), and so are able to transfer knowledge from 
short-term to long-term memory. 

• Level of difficulty: The vocabulary and information included can be written with 
either more or less sophisticated vocabulary depending on the level of your students, 
but dare to push them! They’ll rise to whatever challenges you give them, and 
interacting with more sophisticated material will ultimately help them to become 
more successful in their academic and professional careers. Scaffolding helps you to 
push your students out of their zone of comfort safely.
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* * *

example: 9. paint me a story 

You are a secondary art teacher. The next unit introduces Dadaism. To help 
your students understand the material, you present the following activity 
before beginning the unit.

Step by step
1. Choose 8-10 sentences from the unit you’re about 

to read with your students. Write these sentences 
separately in textboxes, with space above for 
illustrations (see examples below). 

2. In groups, students work together, a) re-writing 
the sentences in passive voice (or whatever 
grammar structure you choose), and b) drawing 
an illustration that represents the idea of the 
sentence. 

3. When everyone has finished, one student 
reproduces one of the illustrations that group 
has done, on the board. The other students guess 
which sentence the illustration represents. 

4. Repeat this dynamic until all sentences have 
been presented and identified.

Assign pages of the text to read at home and 
students will soon realize that they recognize much 
of the information.

Example

A group of artist started an art movement called 

‘Dada’ during the First World War

During the First World War an Art 

movement called ‘Dada’ was started

An American art collector bought a painting by Salvador Dali in 1931 for $250.00
In 1931, a painting by Salvador Dali was bought for $250.00

* * *
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You just gave a helping hand!

Some of the cognitive benefits of this scaffolding technique:

• CLOSING THE GAP: The sentences you chose introduce key information for the unit 
you’re going to read.

• deepening learning: Combining multiple intelligences and skills means that the 
students have to concentrate more closely on the activity.

• four linguistic skills:  The activity is designed so that the students have to read, 
speak, draw and use key content from the unit. Having been introduced to the 
information in such an active manner, the vocabulary and content will be much 
more cognitively accessible to them in their future discussions. 

The book you’re holding contains 101+ techniques, activities and scaffolding tools 
that cover most key learning areas and language levels. They give your students 

opportunities to think critically, problem-solve, and to develop collaborative skills. 
You’ll see that the ideas are designed for different learning styles and honour all 
intelligences. You can use them in small groups or large classes and they are easy and 
fast to prepare. It is partnered with a digital annex which contains templates that will 
help you to easily adapt these ideas to your own needs. 

The techniques are offered to help you to make your lessons even more dynamic and 
interactive than they already are. The hope is that you use them as springboards to 
create your own exciting and educational activities. The book is meant to give you a 
helping hand in your pursuit of finding ways to help your students.





137

Index

ACKNOWLEDGEMENTS.................................................................................................................................................................................................. 7

PROLOGUE ........................................................................................................................................................................................................................................ 9

INTRODUCTION  ....................................................................................................................................................................................................................11

101 SCAFFOLDING TECHNIQUES  
FOR LANGUAGE TEACHING AND LEARNING

SCAFFOLDING TECHNIQUES FOR READING ...............................................................................................................................19

1. Hidden Knowledge...................................................................................................................................................................................21
2. Ciphering with images ....................................................................................................................................................................... 22
3. Secrets words .................................................................................................................................................................................................. 23
4. Dots and dashes .......................................................................................................................................................................................... 24
5. All the King’s horses and all the King’s men... .................................................................................................... 25
6. Striptease ............................................................................................................................................................................................................... 26
7. Too many cooks .............................................................................................................................................................................................27
8. Follow the breadcrumbs ................................................................................................................................................................. 28
9. Paint me a story ............................................................................................................................................................................................ 30
10. I’ve got it!! ...........................................................................................................................................................................................................31
11. Into the looking glass .........................................................................................................................................................................32
12. What was that? ........................................................................................................................................................................................... 34
13. Psychedelic  Memory! .......................................................................................................................................................................35
14. We are the World..................................................................................................................................................................................... 36
15. Mindmapping ...............................................................................................................................................................................................37
16. I know this! I know this! .................................................................................................................................................................. 38
17. Marcel Marceau .......................................................................................................................................................................................... 39
18. Let me do it! ................................................................................................................................................................................................... 40
19. Call to Action ..................................................................................................................................................................................................41
20. Finding my other half ........................................................................................................................................................................42
21. Dominoes .......................................................................................................................................................................................................... 43
22. Making Pairs ..................................................................................................................................................................................................44
23. Hide and Go Seek! ................................................................................................................................................................................. 45
24. Wallpapering the classroom ................................................................................................................................................... 46
25. Inee meeni minee mo.......................................................................................................................................................................47
26. Catch a tiger by its toe .................................................................................................................................................................... 48
27. Hide and go seek ..................................................................................................................................................................................... 49
28. Once upon a time .................................................................................................................................................................................. 50
29. The colours have spoken ..............................................................................................................................................................51
30. Round and round it goes .............................................................................................................................................................52
31. Slowly she turns .........................................................................................................................................................................................53
32. Fireworks ............................................................................................................................................................................................................ 54



138 101 Scaffolding Techniques for Language Teaching and Learning

33. Begin at the end ........................................................................................................................................................................................55
34. Academic language ............................................................................................................................................................................ 56
35. Listen carefully…  ....................................................................................................................................................................................57
36. Pick-up sticks ................................................................................................................................................................................................ 58
37. Not a word!....................................................................................................................................................................................................... 59
38. Where to begin?... .................................................................................................................................................................................. 60
39. Twister .................................................................................................................................................................................................................... 62
40. Translanguaging ...................................................................................................................................................................................... 63
41. Which one are you talking about? .................................................................................................................................. 64
42. The chicken or the egg ................................................................................................................................................................... 65
43. Something’s missing .......................................................................................................................................................................... 66
44. Symbols and emoticons  ..............................................................................................................................................................67
45. Let’s get organised  ............................................................................................................................................................................. 68
46. Going around in circles  .................................................................................................................................................................70
47. Unblocking the dam ............................................................................................................................................................................71
48. Put him in his place! ........................................................................................................................................................................... 72
49. Me against the world ........................................................................................................................................................................ 73
50. Treasure hunt ................................................................................................................................................................................................74
51. In other words... .........................................................................................................................................................................................75
52. Something’s not right ...................................................................................................................................................................... 77
53. It’s all greek to me ................................................................................................................................................................................. 78
54. Let me see it .................................................................................................................................................................................................. 79
55. Tables & graphs ........................................................................................................................................................................................ 80
56. Ask me anything  .....................................................................................................................................................................................81
57. Uncovering previous knowledge ..................................................................................................................................... 82
58. Me! Me! Me! .................................................................................................................................................................................................... 83
59. Ask me anything! .................................................................................................................................................................................... 84
60. Who’s on first? ............................................................................................................................................................................................. 85
61. What’s missing?  ........................................................................................................................................................................................ 86
62. This is what i read ................................................................................................................................................................................... 87
63. Tell me a story ............................................................................................................................................................................................ 88
64. I spy  ......................................................................................................................................................................................................................... 89
65. Something’s missing .......................................................................................................................................................................... 90
66. Hide and go seek  ...................................................................................................................................................................................91
67. It’s puzzling  .....................................................................................................................................................................................................92

IDENTIFYING ACADEMIC LANGUAGE .................................................................................................................................................. 93

SCAFFOLDING TECHNIQUES FOR VIDEOS .................................................................................................................................... 95

68. We finish each other’s thoughts ....................................................................................................................................... 96
69. Say it another way, please .......................................................................................................................................................... 97
70. I’m melting...!!! ............................................................................................................................................................................................. 98
71. Ask me anything  .................................................................................................................................................................................... 99
72. What in the world...? .......................................................................................................................................................................100
73. The power of three  ..........................................................................................................................................................................101
74. What a piece of work is man! ..............................................................................................................................................102
75. Could be ...........................................................................................................................................................................................................103
76. he said she said ......................................................................................................................................................................................104



139Index

77. let the words speak for themselves ...........................................................................................................................105
78. Words take flight ..................................................................................................................................................................................106
79. Stuck in Space  .........................................................................................................................................................................................107
80. Mind maps  ..................................................................................................................................................................................................108
81. Explain it another way, please ...........................................................................................................................................109
82. Around And Around She Goes ........................................................................................................................................ 110
83. Where’s Waldo? .......................................................................................................................................................................................111
84. Think carefully ..........................................................................................................................................................................................112
85 Wha’ chu’ tawkin’ about? ............................................................................................................................................................113
86. The joy of graphics ............................................................................................................................................................................ 114
87. Game point and match ................................................................................................................................................................ 115
88. Give me a hint .......................................................................................................................................................................................... 116
89. What does it seem like to you? ..........................................................................................................................................117
90. Let me imagine ...................................................................................................................................................................................... 118
91. Talk to the hand  .................................................................................................................................................................................... 119
92. Questions and more questions .......................................................................................................................................120
93. How does the story end? .........................................................................................................................................................121
94. Here’s an idea ...........................................................................................................................................................................................122
95. What did she say? ................................................................................................................................................................................123

SCAFFOLDING TECHNIQUES FOR ELT, ESL, EMI, EFL CLASSES .....................................................................125

96. What was that? .......................................................................................................................................................................................126
97. Irregular verbs - worksheets .................................................................................................................................................127
98. Irregular verbs – conjugation fun! ...............................................................................................................................129
99. Irregular verbs – match them up! .................................................................................................................................130
100. Irregular verbs – match them up! .............................................................................................................................131
101. Read my fortune ................................................................................................................................................................................132

EXPRESSIONS OF POLITENESS  ...................................................................................................................................................................135



101 SCAFFOLDING TECHNIQUES 
FOR LANGUAGE TEACHING AND LEARNING

Scaffolding is a powerful tool for learning.  It enables learners to achieve deep and 
meaningful learning through the provision of timely and constructive support.  It is 
used as required, just-in-time, to bridge learning gaps, advance learning objectives, 
and build self-confidence throughout the learning community.   

Closely aligned to the concept of Zone of Proximal Development (ZPD), scaffolding 
is a key element in learning languages and other subjects across the curriculum. 

This publication is about scaffolding which supports learning languages, learning 
about languages, and learning through languages  (Halliday).   By providing students 
with these tools for learning, the teacher can step back and truly become a ‘guide 
on the side’ whilst  conducting and facilitating teaching through powerful learning 
environments.

The 101 scaffolding techniques found in this book, alongside the templates in the 
digital annex, provide the reader with hands-on ideas and examples to develop 
innovative, exciting and empowered learning.
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